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An associate degree is often called a “two-year degree.” This is because a student 
taking a full schedule of credits—15 a semester—can expect to complete 60 credits in 
two years and, hence, the degree.

That’s the theory; here is the reality: very few students at BCC complete their degree 
in two years. Typically only about 3% of BCC freshmen who start full time complete 
in two years and 17% complete in three. While these percentages have been improv-
ing, they are still low. If we are going to meet the graduation goals of the 35 x 65 
campaign (35% three-year graduation rate by BCC’s 65th anniversary in 2022), we 
will have to make progress quickly. 

So why don’t more BCC students earn 15 credits per semester and graduate on time? 
After all, tuition is the same for 15 credits as it is for 12, and completing in two years 
saves precious time, money, and financial aid. Well, it’s complicated: Our students 
often face many challenges, including poor academic preparation, competing family 
and work obligations, and personal difficulties. Any of these factors can understand-
ably get in the way of enrolling in and completing 15 credits. 

But some students can overcome these challenges and complete 15 credits. Addi-
tionally, these challenges do not apply to all our students: A good percentage of our 

students begin at BCC without remedial needs, approximately 36% this past fall (BCC Office of Institutional 
Research). A majority of our students indicate they are not working while attending school. And 30% of our 
students report that they are not responsible for caring for family members, with 25% more saying they are 
caring for family members for 5 or fewer hours a week (2016 CUNY Student Experience Survey). 

The data suggests that a significant percentage of our students are qualified for and have the time to take 
15 credits per semester. However, the number of BCC students taking 15 credits is quite low compared with 
those taking 12 credits, particularly in their first semester. According to data from BCC’s Office of Institutional 
Research, only 49 of our new Fall 2017 students were enrolled in 15 or more credits in their first semester, 
compared with 429 who were enrolled in 12 credits. One wonders, then, how many of those students who 
took 12 credits could have been encouraged to take 15 credits instead and to do so with no negative conse-
quences for their GPA. 

While this question cannot be answered unequivocally by existing data, CUNY’s analysis of the Fall 2015 co-
hort of new associate degree freshmen gives some indications that similar academic preparation can take 15 
credits instead of 12 with no negative consequences for their GPA. The CUNY data shows that even students 
with high school GPAs in the 70s did not have a lower end-of-semester college GPA after taking 15 credits 
compared with peers who took 12. A similar analysis of BCC students with high school GPAs in the 70s shows 
only a slight difference in first-semester GPA in comparing those who took 12 credits with those who took 15. 

Does this prove that many more students who currently take 12 credits could take 15 with no negative GPA 
consequences? Of course not. After all, the students in the CUNY analysis self-selected taking 15 or 12—it’s not 
possible to say what would happen to students whose inclination is to take 12 credits but who take 15 because 
they are encouraged to do so. That said, the data certainly provides evidence that some of our students, even 
those with the weakest high school academic records, can succeed taking 15 credits. Given the data and the 
many positives of taking 15 credits, it seems to me that having a “15 credit” discussion with full-time students 
during advisement makes a good deal of sense. Having this discussion with students will ensure that they are 
aware of the benefits of taking 15 credits and can make an informed decision regarding credit load. 

I recently facilitated a very well-attended open forum to discuss this topic of 15 credits per semester. More 
than 80 BCC faculty, staff, and students attended—it was heartening to see so many members of our commu-
nity come to the event to share their views on this important topic. I encourage you to review the slides from 
the presentation portion of the event if you are interested in seeing more data and details: https://goo.gl/
kKH7MA. Please feel free to contact me with any questions or feedback: alexander.ott@bcc.cuny.edu.     

Dr. Alexander Ott

“Early and consistent 
transfer planning can 
help students make 
the most of their 
time at BCC. 
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transfer planning can 
also help students 
chart a route toward 
career goals.”

- PAGE 2 
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According to the Fall 2017 Institutional Research Semester Profile, 4,675 (or 42%) of our stu-
dents are enrolled in A.A. degrees, while 2,646 (or 24%) students are enrolled in A.S. degrees. 
More than half of our students are pursuing transfer degrees, but how many are engaged in 
transfer planning? And while Pathways did make transfer easier, that doesn’t mean that stu-
dents should put off or ignore transfer planning. They could be neglecting to take courses that 
will make the transition to a baccalaureate degree smoother or can affect admission into com-
petitive programs. 

Each semester I facilitate the Transfer Planning workshop and one segment explores potential 
transfer pitfalls that can be encountered by using one major as an example: BCC’s A.A. in Liberal 
Arts and Sciences, Psychology Option. The psychology option example explores transfer plan-
ning to Lehman’s B.A. in Psychology and how to strategically choose courses from Pathways. 
Looking at the Pathways Mathematical & Quantitative Reasoning requirement in the psycholo-
gy option, students are advised to take Math 21 or 23. It is here that I direct them to Lehman’s 
catalog, specifically the page for the B.A. in Psychology. In addition to becoming familiar with 
the degree program, I encourage them to read all of the degree program course descriptions 
and to note their prerequisites. One required course is PSY 226 Statistical Methods in Psycholo-
gy. The prequisite for PSY 226 is one of the following courses: MAT 132 Introduction to Statistics, 
MAT 172 Precalculus, MAT 174 Elements of Calculus, or MAT 175 Calculus I. Three of the four 
prerequisites have equivalencies at BCC: MAT 132 = MTH 23; MAT 172 = MTH 30; MTH 175 = MTH 
31. This means that if a student does not take MTH 23, 30, or 31, they will have to take its equiv-
alency when they arrive at Lehman in order to be able to complete PSY 226. And while MTH 
21 does fulfill Pathways requirements, it does not fulfill the prerequisite requirements for the 
required advanced course at Lehman. Early and consistent transfer planning can help students 
make the most of their time at BCC. 

Early and consistent transfer planning can also help students chart a route toward career goals. 
Two years ago, I advised a student who was working toward the A.S. in Therapeutic Recreation 
and along the way discovered Occupational Therapy. She also learned that York College offers a 
B.S. /M.S. program and came to see me to explore her options: she was wondering if she should 
change her major, continue in Therapeutic Recreation or transfer to York? The first thing I did 
was to look at her grades. Grades play a major factor for admission into competitive programs. 
Programs with GPA requirements typically start looking at students with higher GPAs and work 
their way down the scale (students with just the minimum are not as likely to gain admission as 
a student with a higher GPA). Next, we looked at the course prerequisites for the York program, 
which include the equivalencies of the following BCC courses: ANT 11, BIO 23 and 24, MTH 23, 
PSY 11, 31, 40, and SOC 11. PSY 11, BIO 23 and 24 are part of the Therapeutic Recreation A.S. 
degree. Because she had come to see me early in her career here at BCC, she was able to take 
required courses as part of her Pathways requirements. She was able to graduate from BCC 
with an A.S. in Therapeutic Recreation and gain admission into York’s program.  

The Office of Transfer Services
Since August 2017, Career and Transfer have existed as two separate offices. Tom Bracken (for-
merly of the Office of Admissions) and I have been working together in the new Office of Trans-
fer Services. Tom brings an extraordinary wealth of experience and, most notably, dealing with 
the CUNY Office of Admissions. Tom provides transfer advisement to students and coordinates 
the Transfer Fair. I also advise students, facilitate workshops, work on articulation agreements 
and coordinate the Dean’s and President’s Lists.

Transfer Services facilitates two workshops on Transfer Planning and Scholarships. Both are 
offered alternately on the second Thursday of the month, while the scholarship workshop is 
offered every second Saturday (and we are proud to report that it has become very popu-
lar!) Transfer Services also publishes two newsletters: Transfer Talk, which is for students, and 
TransferGram, which is for advisors.

Pablo Picasso once said, “Our goals can only be reached through a vehicle of a plan, in which 
we must fervently believe, and upon which we must vigorously act. There is no other route to 
success.” Let’s give our students the tools to succeed: an informed student is a successful one.

TRANSFER TALKTRANSFER 
SERVICES

Edwin Roman

WHAT CAN YOU  
DO TO ENGAGE  
STUDENTS IN 
TRANSFER  
PLANNING?
1. Encourage  

students to look at 
transfer as early as 
their first  
semesters; they 
should read the 
Transfer Planning 
Timeline on our 
website. 

2. Encourage  
students to take the 
Transfer  
Planning workshop 
and attend the  
Transfer Fair. 

3. Encourage  
students to like the 
Transfer Services 
Facebook page: we 
post information on 
forthcoming open 
house events as well 
as scholarships. We 
also have a YouTube 
channel that features 
a video version of the 
Transfer Planning  
workshop. 
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Writing
Across The
Curriculum

Twelve faculty from the Nursing and Allied Health Department successfully participated in the 
Winter 2017 WAC Faculty Certification program. Across our campus for Spring 2018, over 160 
faculty are teaching 294 Writing Intensive sections. Notable new Writing Intensive sections in-
clude:

  ELC 11 DC Circuit Analysis 
  GEO 10 World Regional Geography 
  SPN 117 Advance Spanish Composition 
  SPN 131 Literature and Culture of the Spanish Caribbean 

Please note that Writing Intensive courses no longer carry the quantity requirement. The cur-
rent requirements for the Writing Intensive course are:

• At least 20% of the course grade must be based on writing assignments.
• Faculty must incorporate informal writing assignments, which may include journals, self-as-

sessments, free writing, online discussions, peer reviews, reflective essays, and short re-
sponse papers.

• Formal writing assignments should not exceed 80% of the writing assignments. Formal 
writing assignments may include research papers, lab reports, expository essays, and post-
er presentations.

• Formal writing assignments should have a clear timeline for scaffolding assignments.

All of our 6 Writing Fellows, advanced doctoral students from the CUNY Graduate Center, are 
working with faculty to offer support for their Writing Intensive courses.  If you are a faculty 
teaching a Writing Intensive course, please consider working with a Writing Fellow.  Writing 
Fellows can help your students perform better, not just in writing, but through utilizing writing 
to better understand course concepts. Fellows can also help with scaffolding your high-stakes 
assignments, create rubrics, and design low-stakes assignments for your Writing Intensive 
courses. We have been receiving very positive feedback from faculty who have worked with the 
Writing Fellows. 

Dr. Swan Kim

WRITING ACROSS THE NEWS

WAC Fellow Contact Departments Served

Scott Ackerman 
(PhD candidate in History)

Sackerman2@gradcenter.cuny.edu
CO 233 Thursdays 12-2pm & by appt. 

History
Education and Academic 
Literacy

Parfait Kouacou 
(PhD candidate in French)

kkouacou@gradcenter.cuny.edu
CO 233 Thursdays 12-2pm & by appt.

Modern Languages 
Biological Sciences 
Engineering, Physics, and 
Technology

Ean Oesterle 
(PhD candidate in History)

eoesterle@gradcenter.cuny.edu
CO 233 Thursdays 12-2pm & by appt.

English 
Business and Information 
Systems

Helen Panagiotopoulos 
(PhD candidate in Anthro-
pology)

hpanagiotopoulos@gradcenter.cuny.edu
CO 233 Thursdays 8-10am & by appt.

Social Sciences

Kate Pendoley 
(PhD candidate in Philos-
ophy)

kpendoley@gradecenter.cuny.edu
CO 233 Thursdays 12-2pm & by appt.

Art and Music 
Health, Physical Education 
and Recreation

Philip Zigman 
(PhD candidate in Philos-
ophy)

pzigman@gradcenter.cuny.edu
CO 233 Thursdays 8-10am & by appt.

Chemistry

If you have any questions on the upcoming Writing Intensive Faculty Certification Program or 
working with Writing Fellows, please do not hesitate to contact the WAC coordinator, Swan Kim 
at Swan.Kim@bcc.cuny.edu.

“All of our 6 
Writing Fellows,  

advanced  
doctoral  

students from 
the CUNY  

Graduate Center, 
are working with 

faculty to offer 
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Intensive  

courses. If you 
are a faculty 

teaching a  
Writing  

Intensive course, 
please consider  
working with a  

Writing Fellow.” 
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IN SEARCH OF A FITBIT FOR STUDENT SELF ASSESSMENT
Fitbit is the ultimate fitness app for self assessment that helps you to track your daily activity, evalu-
ate progress, achieve fitness goals, and inspire others to do the same.  Tracking your physical activity, 
weight, and sleep involves self-monitoring that helps to raise your awareness towards your fitness 
goals.  Continually evaluating progress involves self assessing that helps to focus your attention on 
your target or benchmark; achieving your fitness goal involves self correcting acts that help you to 
address setbacks and celebrate progress. Social media allows Fitbit users to communicate their en-
thusiasm and inspire others to also self assess their daily physical activity and achieve fitness goals.  
According to assessment experts (McMillan and Hearn, 2008), self monitoring, self assessing, and self 
correcting are the three main aspects of a dymamic student self assessment process and it certainly 
appears that Fitbit users benefit greatly from this self assessment design.  We have decided to try the 
Fitbit model, without the app or the wristband (although these may come in later years!), in order to 
help improve student disposition in a gateway biology course.  

Last semester, while doing formative assessments in our flipped learning section of BIO 23 we noticed 
that negative student disposition issues such as poor attendance, lack of punctuality, and inadequate 
preparation were having a profound impact on student passing and retention rates.  We began to ac-
tively look for ways to improve student disposition.  When we attended a presentation by the College 
Discovery Program at the College Assessment Day last December, we were inspired to develop a daily 
student self assessment card.  

Student Self Assessment Card:

Dr. Shylaja 
Akkaraju

Dr. Seher 
Atamturktur

Dr. Goldie 
Sherr

The creation and implementation of the student self assessment card is the beginning of our journey 
in addressing student disposition issues that impact student performance. 

The Biology department has been earnestly engaged in summative assessment for the past ten years, 
and we are seriously considering moving towards formative assessments to help our students become 
better learners.  This is yet another example of our foray into formative assessments, but this time we 
are taking a step further as we explore the benefits of student self assessment. 

Further Reading: McMillan, J.H. and  Hearn, J.  “Student Self Assessment: The Key to Stronger Student 
Motivation and Higher Achievement.”  Educational Horizons Vol. 87 (1) 40-49, Fall 2008.  

Disclaimer:  None of the authors are sponsored by or own stock at Fitbit.  

“The Biology department has been earnestly engaged in  
summative assessment for the past ten years, and we are  

seriously considering moving towards formative assessments 
to help our students become better learners.” 
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“The mind once enlightened cannot again become dark.” 
-  Thomas Paine

PROGRAM ASSESSMENT
ASSOCIATE OF APPLIED SCIENCE DEGREE / EDUCATION ASSOCIATE

The AAS Degree in Education Associate is designed for students seeking employment upon the 
completion of the two-year degree.  The program offers a wide range of education courses and 
internship experiences in New York City public schools (BCC Catalog 2017-18, 124). 

Determined to make program assessment reporting as easy as possible for Council members and 
program coordinators, the Office of Assessment developed a step-by-step template that mimics the 
TaskStream reporting instrument, while offering tips and suggestions as one proceeds through the 
input process.  The OA template is clear, concise, comprehensive.  It covers all the elements and ac-
tions required for successful program assessment: mission statement, outcomes, findings, analysis, 
and closing the loop—or concluding with a specific action plan for improving one’s program based on 
assessment results.    

All academic departments have been asked to assess at least one program or option for college year 
2017-2018 with the program assessment report due at the end of Spring semester: May 30th.  To that 
end the Assessment Council has been working on program assessment (along with course and General 
Education assessment) for the past two semesters.  Many departments recognize the positive effects 
assessment can have on student learning/faculty engagement and are working to establish an assess-
ment cycle for their programs.  

The faculty of the Department of Education & Academic Literacy view assessment as critical to student 
success.  For example, their 2017-18 Assessment Council member, Professor Diane D’Alessio, submitted 
a 2016-17 assessment report for the department’s Associate in Applied Science in Education Associate 
program. The program has eleven outcomes, developed over years of revising what the department 
considered essential knowledge and skills for someone entering the field of education. 

Education Associate’s program outcomes are spread across the required and elective education cours-
es; hence, as a student takes a class she is fulfilling certain program outcomes while meeting course 
outcomes. The rule of assessment is keep it simple and embedding program outcomes in content 
courses often performs the double duty of assessing the course and program. (Other program assess-
ment vehicles might also be used: capstone project, performance task, portfolio, etc.)  To that end, we 
have asked program coordinators who take the route of embedding program outcomes in courses to 
choose two or three outcomes to address annually. 

To assess the AAS Education Associate program in 2016-17, Diane and colleagues chose program out-
comes one and eight. Both outcomes were assessed through short essay questions to which students 
were required to respond on the EDU 40 (Field Work Seminar-Birth to Grade 6) final exam.  Supports 
for the assessment included a 5th Grade classroom scenario, comprehension questions, a rubric, and 
samples of student responses.  The coordinators set benchmarks at 80%. 

TASKS & RESULTS

Outcome 1: Demonstrate knowledge of research and theory in child development. 

Task: Students were asked to read a 5th grade Social Studies classroom scenario and respond to eight 
questions using information given in the passage and their knowledge of teaching and learning. 

Result: 78% of students earned 80% or higher on the assessment. 

Reflections/Program Analysis:  “Sampling indicated that students demonstrated some difficulty iden-
tifying and explaining theories.  Some students explained the pedagogical techniques but showed 
difficulty identifying a theory; others were able to identify theory but lacked understanding of imple-
mentation.”

Dr. Richard 
LaManna

"Determined to 
make program 

assessment  
reporting as 

easy as  
possible for 

Council  
members and 

program  
coordinators, 
the Office of 
Assessment 
developed a 
step-by-step 
template that 

mimics the 
TaskStream 

reporting  
instrument, 

while offering 
tips and  

suggestions as 
one proceeds 

through the 
input process." 

Continued of the next page.



“The highest result of education is tolerance.” 
— Helen Keller 

Recommendations/New Action:  Increase students’ exposure to learning theories that support teach-
ing and learning through textual readings, reflected observations, reports and written assignments. 

*

Outcome 8: Identify pedagogical techniques and classroom management strategies to meet the needs 
of all learners in early childhood and childhood environments

Task: Students were asked to read a 5th grade Social Studies classroom scenario and respond to eight 
questions using information given in the passage and their knowledge of teaching and learning.

Result:  84% of students earned 80% or higher. 

Reflections/Notes: “Students were clearly able to discuss how we learn differently and the impor-
tance of teaching that provides instruction in multiple ways.  By encouraging students to write com-
ments on how differentiated instruction is implemented in the classrooms that students are observing 
has proven to provide support for their understanding of meeting the needs of all learners. 

Recommendations/New Action: Continue to emphasize the importance of providing effective instruc-
tion to all learners. Fieldwork students should continue to write commentaries on how the mentoring 
teacher provided differentiation instruction. 

Overall Recommendations/Reflections

“Faculty should continue to support students’ understanding of the pedagogical theories that focus 
on meeting the needs of all learners in a classroom.  Instruction should be provided in multiple ways: 
readings of journal articles, videos on effective classroom instruction, reflected observation reports, 
presentations.  Additionally, students need to engage in discussions and activities that support their 
understanding of the integration of theory and practice.”

*

We see in these brief examples that assessment of the program has come full circle, from the devel-
opment of its outcomes to the call for action in the areas that the assessment has indicated.  While 
assessment is not a science, continual assessment of the program guarantees faulty attention focused 
on improvement, conversation, and keeping a critical eye on the skills and knowledge deemed neces-
sary to graduate from the program and teach young children. 

Thanks to Professor D’Alessio and the Department of Education and Academic Literacy for the use of 
their program report. 
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"The rule of 
assessment is 
keep it simple 
and embedding 
program  
outcomes in 
content courses 
often performs 
the double duty 
of assessing 
the course and 
program."

Offering sanctuary to the “stranger” is at the core of most religious traditions; sustaining them in an 
age of violence and cruelty is how we hold onto our human hearts.

Brightness of Noon: The Intersect of Faith, Immigration and Refugees, a two-part documentary, high-
lights the stories of undocumented immigrants and refugees– who fled economic despair and unfath-
omable violence only to face an uncertain future in the United States – and the faith groups who are 
posing a question to us all, “Are we willing to take some risks in order to protect human life and basic 
rights?”

Part 1 focuses on people of various faiths addressing the plight of undocumented immigrants. Narrated 
by acclaimed actor-activist Bambadjan Bamba (The Good Place, Black Panther) the one-hour docu-
mentary premieres on ABC – affiliated stations across the country beginning February 18, 2018. Part 2 
of Brightness of Noon, which chronicles refugees and asylees, is currently in production and scheduled 
for broadcast on ABC affiliated stations in November 2018.

To find out when Part 1 of Brightness of Noon will be airing in your area, go to: 
divacommunications.com/wp-content/uploads/2018/02/brightness_schedule.pdf

BRIGHTNESS OF NOON: THE INTERSECT OF FAITH, IMMIGRATION AND REFUGEES
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GRANTS,Awards,Scholarly & Creative Works
Luis Valerio (BCC Biology Undergraduate), Rajendra Gharbaran (Biological Sciences), and Stephen Redenti (Associate Professor, 
Biology, Lehman College) presented a poster entitled, “A Preliminary Study of Pharmacological Perturbation of STAT6 on the 
Growth of Malignant B Lymphomas, in Vitro” at the 50th Annual Conference of Metropolitan Association of College and Univer-
sity Biologists (MACUB), October 28, 2017 at New Jersey City University, NJ. 

Wedsly Turenne Guerrier (Modern Languages) Presented “Vyewo: the Request to Come Back Home,” the 17th Annual Interna-
tional Conference on Caribbean Literature; Nassau, Bahamas, November 2017. 

Prathibha Kanakamedala (History) was a panel participant for the “Black Gotham Experience,” Feb 10, 2018,  Museum of the City 
of New York, NY. 

Jon Lewis-Katz (English) had a short story, “Bertram’s Commandments,” published in Issue 10 of Apogee Journal and read the 
story at the launch of the journal in January 2018.

Elise Langan (Education and Academic Literacy) co-presented her paper, “Consider the Source: Fact and Fiction in a post-truth 
world, Nov. 17, 2018 at the National Council of Social Studies Annual Conference, San Francisco, CA.

Eugene Managa (Engineering, Physics and Technology) was awarded the CUNY Community College Research Grant (CCRG) for 
his proposal, “Comparison between Floquet-Magnus Expansion and Fer Expansion approaches in Solid-state Nuclear Magnetic 
Resonance Spectroscopy,” February 2018.

Jonathan Scott (English) received a grant from CUNY’s Office of Academic Affairs to develop Accelerated Learning Program 
(ALP) classes at BCC.  Dr. Scott’s grant proposal, “ALP at Bronx Community College: A Proposal to Improve Developmental Ed-
ucation at Bronx Community College, FY 2017-18,” was in response to $2 million in newly allocated funds to CUNY by the City 
Council of New York to improve developmental education. The funds from the grant will be used to pilot a new course in the 
English Department.

Cynthia Tobar (Library) was part of the group show focused on housing justice entitled Building Stories, Flux Factory, October 
05-October 15, 2017. 

Cynthia Tobar (Library) presented a paper on Visions of Greatness at BCC: Rethinking Racial Disparities at the Hall of Fame for 
the “Contested Figures in the U.S.A.” panel at the Troubling Histories: Public Art and Prejudice Conference, University of Johan-
nesburg, South Africa, November 16, 2017.

-  P U B L I C A T I O N S  -
Arnoldi, Katherine, “The Best Long Term Weapon Against Fascism: Your Teacher” a tribute to Robert Waddell, World War 3 Il-
lustrated Magazine: 6, 13, 65, 2017.

O’Connor, N. A (Chemistry, Lehman College)., M. Jitianu, G. Nunez, Q. Picard, M. Wong, D. Akpatsu, A. Negrin, R. Gharbaran (As-
sistant Professor, Biological Sciences, BCC), D. Lugo, S. Shaker, A. Jitianu, and S. Redenti (Associate Professor, Biology, Lehman 
College). “Dextran Hydrogels by Crosslinking with Amino Acid Diamines and their Viscoelastic Properties”, International Journal 
of Biological Macromolecules, 111: 370-78. https://www.ncbi.nlm.nih.gov/pubmed/29325744. 2018.

Gharbaran, Rajendra (Assistant Professor, Biological Sciences, BCC) and Latchman Somenarain (Professor, Biological Sciences, 
BCC) “Insights into the Molecular roles of Zika virus in Human Reproductive Complications and Congenital Neuropathologies.”  
Pathology 49 (7): 707-714, 2017. https://www.ncbi.nlm.nih.gov/pubmed/29017720. 2017

Guerrier, Wedsly Turenne. “Réhabilitation d’un poète haïtien : Etzer Vilaire,“ New York : Peter Lang Publishing, New York, Bern, 
Berlin, Bruxelles, Oxford, Wien, 2018. XXII, 180 pp.
 
Reader, Stacia and Aleong Charmaine., “A Pilot Study of a Cross-Sector Partnership to Integrate Inner-City Community College 
Students into a School-Based Health Promotion Program,” Californian Journal of Health Promotion. 15 (3), 81-88, 2017.

Viner, Kevin Martillo, “Subjunctive Use in the Speech of New York City Spanish Heritage Language Bilinguals: A Variationist 
Analysis,” Heritage Language Journal, 14(3): 307-333, 2017.



Faculty Profile
B I O L O G I C A L  S C I E N C E S
THE LABORATORY CLASSROOM

Professor Diane Price
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Assistant Professor Diane Price Banks of Biological Sciences began teaching in the BCC 
Medical Laboratory Technology program in January 2011.  Since then she has been a driv-
ing force behind several initiatives designed to help BCC students in matters of critical 
thinking, retention, local health issues, and opening their eyes to the biological sciences 
as they pertain to the medical field.  Professor Diane Price Banks was born in Harlem and 
raised in the Bronx.  She attended the College of Mount Saint Vincent where she majored 
in Biology, then Allied Health with a concentration in Infectious Disease.  She joined the 
United States Army Reserves in the summer of 2001 and was eventually recruited into 
the ROTC program at Fordham University. She was accepted to New York Medical Col-
leges’ Master in Public Health program to study Epidemiology with a concentration in 
infectious disease—her lifelong dream. She has worked on various public health research 
projects which include sexually transmitted infections, drug abuse, disease transmission 
& prevention, Lyme’s disease, soil microbiology and most recently clinically examining 
STEM attrition rates at BCC.  Currently, she is the Program Director for BCC’s Medi-
cal Laboratory Technician program and has been awarded national certification from the 
American Society for Clinical Pathology (ASCP) as a Medical Laboratory Scientist (MLS).  
She is completing her Ph.D. at CUNY’s Graduate Center in Urban Education for Science, 
Math, and Technology on a full-tuition fellowship.  

STEM (Science, Technology, Engineering, Mathematics) is a particularly difficult area for our 
students and for students across the country.  Can you give us your perspective on why? 
The answer to this question is multifaceted as there are many reasons STEM is perceived as 
being very difficult by students.  I’d like to sum it up in 3 subsections: students’ self-perception 
of their abilities to perform in STEM courses, faculty support, and campus resources.  Students, 
based on their upbringing, socioeconomic status, and which STEM courses are taken in high 
school, and their overall mindset towards their ability or inability to process math problems, all 
contribute to why students believe STEM courses are difficult.  If they feel they CAN succeed, 
then they are more likely to do so and are more likely to put in adequate amounts of study time 
and make use of campus resources.  Those who feel they CANNOT succeed or have a hard time 
succeeding, often fall out or get pushed out of the STEM field.  These students are less likely to 
put in an adequate amount of study time and to engage in campus resources.  

It is also quite possible that these students may choose work over studies. They have difficulty 
balancing study time with work and/or family time.  And yet, there is a group that despite all 
the tutoring and support they get, for some reason are not doing well in STEM courses.  In my 
preliminary research, I’m seeing a reciprocal factor in how students perceive their ability to suc-
ceed in their STEM courses.  Either they feel capable and just need more help and/or need to 
increase their study time, or they feel incapable and that the course requirements exceed their 
skillset.  Students’ self-perception plays a huge role towards their success.  

Faculty support is also a factor.  When faculty personally offer and encourage students to visit 
them during office hours or to make use of tutoring services, some students tend to take heed 
and participate in the activity.  Faculty support also extends to what is happening in the class-
room and whether or not homework is being assigned.  Support from faculty can also flow in 
tandem with students’ self-perceptions.  If a student feels the classroom instruction is hard to 
follow for various reasons, then that student may internalize their lack of learning and ultimate-
ly feel they cannot control the outcome of their success and give up.  However, some students 

“If they feel they 
CAN succeed, 
then they are 
more likely to do 
so and are more 
likely to put in  
adequate 
amounts of study 
time and make 
use of campus  
resources.“
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are more resilient, and instead of internalizing negative feelings, they simply say, “Ok, I see I have to learn this stuff on my own” 
or “this particular course must be self-taught.” 

Campus support is the 3rd leg to understanding the complexities of STEM attrition and retention rates.  Through my research 
I am finding that the higher students go up the STEM curriculum, the less likely they are to find adequate campus resources, 
especially in tutoring.  The remedial STEM courses are filled with tutors; however, the number of tutors available for the advance 
STEM courses is minimal.  Often, one tutor is available for 5-6 students.  The unbalanced student to tutor ratio makes tutoring on 
a one-to-one basis challenging.  My research is still in the preliminary stages, but combining what my data is showing with what 
the current publications are saying, I feel I’m definitely on the right track to understanding STEM attrition rates from multiple 
vantage points.

There’s a poster outside your office on “Soil Microbiome.”  Can you tell us what that is and what you and your students are 
working on?  
That poster was my first research project on campus.  I was very eager and excited that I was selected as a CUNY Research 
Scholar’s mentor to a BCC research student during the academic year of 2015-2016.  Studies have shown that Bronx residents 
suffer from respiratory illnesses at higher rates than other counties in NYC.  The research student and I set to determine if soil 
microbiome had anything to do with the constant respiratory issues seen in residents of the Bronx.  The goal was to identify the 
microbes living in the soil through genetic sequencing to see if any of them had the potential of being a causative agent for respi-
ratory infections. Also, we looked to identify whether unknown microbes were lurking in the soil.  If so, we intended to sequence 
their DNA and add them to the microbiology library for newly discovered microorganisms.  

I also see a flyer calling for participants for a “Clinical Cortisol study.”  
Cortisol is a hormone in the body, a stress factor built into our waking rhythms.  It has a circadian rhythm, meaning that it cycles 
physiologically within our 24-hour biological clock.  It is responsible for our flight or fight response, most elevated during stress-
ful times.  I am researching whether or not students majoring in STEM experience learned helplessness.  Learned helplessness 
is a phenomenon where students, after repeated failure, give up on any future attempts to succeed in a particular course.  For 
example, if a student repeatedly fails quizzes in their STEM course, especially after tutoring, they may develop the feeling of help-
lessness.  When experiencing helplessness, studies have shown that students often state, “I can’t do it,” or “I’m not good at this, 
why bother?”  Once they feel this way, they may fall out of the course or fall out of college altogether.  Ultimately, the student 
is feeling some form of stress,  and how they deal with that stress will determine whether they will be successful or not.  If the 
student feels they COULD succeed then the stress is considered “challenging stress,” referred to as “good stress.”  However, if 
the student feels the learning is essentially outside of their learning capacity, then they may be experiencing “hindrance stress” 
in order words, “bad stress.”  Repeatedly failing assessments in a STEM course may result in the student feeling hindrance stress.  
Salivary cortisol measures stress.  My study is looking at the physiological appearance of hindrance stress and determining if this 
level of anxiety results in students dropping out of STEM or College altogether.  Ultimately, I want to understand the dynamics of 
why students leave the STEM field and what can we do as educators to help them succeed. 

You mentioned grants earlier in our discussion.  
As an early career scientist, I am getting my feet wet with conducting my research and writing grant proposals.  Recently, I was 
able to secure over $68K for my department and particularly the MLT program.  I hope to continue to be successful obtaining 
grants and developing my grant-writing skills.  I also wish to collaborate more with others and eventually score NIH and NSF 
grants as several of my colleagues at BCC have successfully done.  They serve as role models.

What are some of the latest developments in MLT here at BCC?  And what do you see in the future for Medical Laboratory 
Technology?
This is indeed an exciting time for the Medical Laboratory Technician program.  We are on the cusp of obtaining accreditation 
through the National Agency for Clinical Laboratory Science (NAACLS).  We have thus far completed the self-study and awaiting 
our NAACLS site visitors in April.  With this accreditation, our MLT graduates will have the privilege of sitting for the American 
Society for Clinical Pathology (ASCP) certification exam.  This is a national exam and once the student passes he or she can work 
anywhere in the United States as an MLT.  Not to mention those who pass the exam will also earn the New York State License 
for Medical Laboratory Technicians.  I am so happy to be able to offer this to our students.  This opportunity will change the lives 
of our graduates and position them on a career path for success.  Currently, there is a 13% vacancy rate in the field of Medical 
Laboratory Science; hence, our students, upon graduation, shouldn’t have much trouble finding a job within or outside of NYS.  
I’m excited to see how this unfolds for our students.  I must mention, the MLT program was accredited by NAACLS several years 
ago; however, the accreditation rests on the individual who possesses the Medical Laboratory Scientist (MLS) ASCP certification.  
Now that I have the MLS (ASCP) certification, the MLT faculty was able to bring NAACLS back to BCC.  As I said, this is an exciting 
time for MLT.



Administrative Profile
A C A D E M I C  S E R V I C E S
OUTSIDE OF THE CLASSROOM

Dean Bernard J. Gantt

NOTA BENE  |  SPRING 2018  | PAGE 10

Dean Bernard J. Gantt has higher education experience in both public and private insti-
tutions as an educator, administrator and leader. Dean Gantt has earned B.S., M.A., and 
M.I.S. degrees and in the process of completing his dissertation for his Ph.D. in Education 
from the Richard W. Riley College of Education and Leadership at Walden University. His 
dissertation title is “The Relationship Between Academic Advising and First-Year Com-
munity College Student Performance.” 

Dean Gantt’s higher education career began at Columbia University. He has also served 
at City College and Medgar Evers College. He currently serves as the Dean of Academic/
Student Services at Bronx Community College. In addition, he has presented at nation-
al conferences across the country and is a member of the National Academic Advising 
Association, the National Council on Student Development, the American Association of 
Community Colleges, the National Council on Black American Affairs, and the Student 
Affairs Administrators in Higher Education. He is also a certified reviewer and evaluator 
for the Middle States Commission on Higher Education (MSCHE).

As Dean of Academic Services, please tell us the responsibilities and activities in which your 
department is engaged. 
As Dean of Academic Services, I have executive oversight of the Academic Success Center, the 
Evening/Weekend Office, the Male Empowerment Network, the Office of Disability Services, the 
Office of Veteran and Military Resources, and Single Stop (including the Food Pantry, the Petrie 
Grant, Financial Planning Services, Legal Services, Tax Services, and the Clothing Drive). The 
managers of each of these areas provide valuable services to BCC students that have a direct 
impact on our retention and graduation rates. Over the past three years, my office has coor-
dinated several cross-campus strategic events designed to enhance our retention and grad-
uation rates, including the Academic Advisement Bootcamp, Academic and Student Services 
Fair, STEM Expo, the Academic Support Services—2 Day Symposium, the Academic Advising 
Summit, and STEM Month. Through presentations and discussions, we are able to empower 
staff while addressing student needs. Participant survey results from these events have been 
quite positive.  
 

Tell us some of the things Academic Services is currently addressing or working on.
 Building upon the recent success of STEM, which included: BCC Hidden Figures – A Month-long 
exhibition of Women in STEM; The Women in STEM Luncheon; A Discussion of HELA Cell Lines 
in Medical Research, The 3rd Annual STEM Fair; and the showing of the movies The Immortal 
Life of Henrietta Lacks and Hidden Figures, my office will be coordinating BCC’s 1st Annual Lib-
eral Arts and Sciences Fair, entitled “LASE-Fair.” In the spirit of STEM Month, we plan to show-
case the liberal arts and science education programs available at BCC, including department 
presentations and career/transfer tabling. The event will be open to middle school, high school, 
and currently enrolled BCC students. 

In addition, I am spearheading the advancement of our Experiential-Based Learning Opportu-
nities (EBLO). The program is designed to record student experiential learning activity on and 
off campus, including Campus–or University-Based Work and/or Leadership, Civic Engagement, 
Clinical Preparation/Practicum, Cooperative Education, International Applied Learning Oppor-
tunities, Internships, Research/Field Study, and Service Learning/Community Service. This is 
a CUNY-Wide Initiative designed to showcase the internal and external classroom learning ex-
periences of CUNY students. According to CUNY’s website, experiential and applied learning 
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opportunities are a transformational component of the academic experience. BCC is in the forefront of this effort.

Currently, what are the biggest challenges facing Academic Services? 
In my view, a challenge is nothing but an opportunity in disguise. Now, that does not mean that the areas under my purview don’t 
experience challenges such as the size of Success Coach caseloads, but I encourage my direct reports to face challenges optimis-
tically and seek my help as needed. Finding ways to continuously meet the needs of our student body will always be our greatest 
challenge. What worked yesterday, may not work today; and what works today, may not work for every student we encounter. 
Therefore, it’s a never-ending push to produce because the success of our students depends on our ability to rise to the occasion. 
I am happy to say that my team has met with considerable success in meeting the challenge. 

How is Academic Services responding to the request for more assessment and reporting, especially in light of the MSCHE 
Self Study?
Assessment and reporting have always been a demand of mine ever since I served as the Dean of Enrollment Management. 
During that time, I had a saying that all enrollment growth is not healthy, and that it was important to understand the story the 
data we collect is telling us.  I would have all of my direct reports create statistical reports of enrollment-related activity, and we 
would discuss the role each office played in the enrollment stream.

As I transitioned to the Dean of Academic Services, I retained the same philosophy of seeking to understand the story that the 
data is telling and required my direct reports to begin tracking student contacts and surveying students about their level of sat-
isfaction with the services provided.  We’re required to produce an annual report every year, so the staff was used to assessing 
and reporting. Two of my areas, the Academic Success Center and Single Stop, have prepared Periodic Administrative Self Study 
(PASS) reports, and the other areas under my purview are becoming familiar with the demands of the PASS report.  I currently 
serve on BCC’s Middle States Team for Standard VII, Governance, Leadership and Administration. My team and I are well prepared 
to answer the demands of the MSCHE Self Study.

Dean Gantt, you recently celebrated your 20th anniversary at BCC.  You’ve seen many initiatives designed to help our stu-
dents be successful.  Recently BCC embarked on “35 X 65” and “Finish in 15” as ways to encourage our students to earlier 
graduation and, for some students, to take 15 credits a semester to accelerate their goals.  
The 35X65 Completion Challenge is indeed a challenge, and we realize as members of the Office of Academic and Student Suc-
cess team how important our role is in this effort.  We understand that we have to enhance our collective effort in order to help 
move the needle for the 35X65 Completion Challenge. Student support services are critical to the academic success, retention, 
and graduation of BCC students. While we support the academic arm of the college, our engagement with students allows us to 
establish trusting relationships that result in broader conversations about their college experience. Academic advising is the ve-
hicle by which to establish necessary advisor-student relationships, and, like ASAP advisors, BCC’s Success Coaches have done a 
fantastic job of engaging students. Studies have shown that students regard their institutions more favorably when they partake 
of advising services. Our goal is to ensure that each BCC student has a successful advising experience and moves confidently to 
his or her goals.  

“Studies have shown that students regard their institutions more 
favorably when they partake of advising services.  

Our goal is to ensure that each BCC student has a successful 
advising experience and moves confidently to his or her goals.” 
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SUBMISSION DUE DATE AND GUIDELINES
Submissions for the next issue are due no later than April 25, 2018 and should be sent to notabene@bcc.cuny.edu.

• All text should be submitted in Microsoft Word;  
Photographs as separate attachments

• Telephone and email should be included with content 
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be clearly and accurately represented

• All submissions are subject to approval and editing

SIXTH ANNUAL BCC FACULTY DAY

The Committee on Instruction and Professional Development, with the support of 
the Center for Teaching, Learning and Technology and the Division of Academic 

and Student Success, invites all BCC faculty, staff and students to:

“Sharing Scholarship, Teaching and Creative Works”
Friday,  Apri l  20,  2018 |  9 :00 a.m,  to 4:00 p.m.

Keynote speaker: Dr. Arlene Torres, Director of the Chancellor’s Latino Faculty Ini-
tiative in Academic Affairs at CUNY, tenured Associate Professor in the Department 
of Africana and Puerto Rican/Latino Studies at Hunter College and Vice-President/
President-Elect of the Puerto Rican Studies Association

“I hope to bring administrative practice and scholarly fields of inquiry in the academy 
together to shed light on possible courses of action to strategically increase diversity 
and inclusion at CUNY. As harbingers of knowledge, we must solve complex social 
problems locally and on a global scale in contexts that reflect our the changing social 
and cultural landscape. The challenge put before us to engage one another in mean-
ingful ways in the service of our students.” Arlene Torres, Ph.D.

Nota Bene Video

CORPO SANO, MENTE SANA

SCENES FROM THE 5TH ANNUAL 
CONFERENCE ON COMMUNITY 

COLLEGE EXCELLENCE

View these two new videos and more on the Nota Bene YouTube channel at: 

https://www.youtube.com/channel/UCqsCYHxbTp0J55KjiL1VnIQ/featured


